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Executive Summary

The Quantum Opportunities Program is an intensigar-round, multi-component best
practice model that invests in cohorts of disadaged teens over all four years of high school.
Quantum’s goals include grade improvement, higlogcgraduation and advancement to post-
secondary education or training. The model fataé$ the many functional skills that are needed
by youth for success in the home, workplace andnconity. It also seeks to reduce

delinquency, crime, drugs and truancy.

Inequality has been growing in America for decad@santum provides poor youth with

opportunities that rich prep school youth ofteretédr granted.

Throughout the duration of an Eisenhower Founda@aantum replication, youth

participants, known as Associates, focus on:

Education: Quantum develops the academic skills of youtbugh
mentoring and advocacy, computer-assisted instnuetind homework assistance.
Quantum staff help youth with school projects, emage teens to pursue post-secondary
education and engage in one-on-one tutorial sessiisenhower Foundation mentor-
advocates are required to get to know youth, maes\to school to discuss problems

and find solutions with teachers and school counsel



Youth Development Quantum builds the character and competence uthyo

by developing problem solving skills, life and saakills, and college and job options.

Youth Leadership and Democracy Building Quantum motivates and trains

youth to communicate effectively, understand methategies, develop leadership and
advocacy skills, volunteer as near-peers for youkmgs, and orchestrate initiatives that

make their communities better places to live.

Sustained and Adequate Investment Over Four Years o accomplish the

above, Quantum staff undertake everything reasertatieep all Associates in school --
functioning academically at grade level or abovayiag out of trouble, behaving
responsibly, and staying on track to graduate aodenon to advanced education or
training. Mentor-advocates get to know the teaghmeers and family of Associates —
and make visits home to discuss problems and Bhdisns.Importantly, modest

stipends are provided to Associates for every lodynarticipation.

The program’s motto is: "Once in Quantum, Alwayfumantum.” Associates are never
dropped from the program and may return at anytmhiring the four years. Similarly, Quantum
strives to retain the same staff for four year&es to the success of the program is outreach to
those Associates who do not participate on a redpalsis. Staff members work to overcome

barriers that prevent Associates from regular pigdiion.



A 1995 editorial on Quantum in tidew York Timewas headlined “A Youth Program

That Worked.” Since then, Eisenhower Foundatioar@um replications have demonstrated
continued positive outcomes, based on scientifaduations. For example, relative to the control
group, Quantum Opportunities Associates in Eisemndvwoundation Quantum replications in
New Hampshire, Virginia and Oregon:

Graduated from high school more often (seventyigigicent vs. forty-four percent);

Dropped out of school less often (ten percentarsyfeight percent);

Went on to postsecondary education or training noften (seventy-eight percent vs.

thirty-eight percent); and

Had significantly lower arrest rates (eight perceattwenty-three percent).

The present Program Guide is designed to help nsanBower Foundation sites build
on these past successes, and on the lessons wkehmaxl over ten years of replication and

evaluation.

The Eisenhower Foundation funds indigenous nonjpoodianizations to replicate the
Quantum model locally, in partnership with high @ols. The Eisenhower Foundation
undertakes careful, scientific, pre-post, controlup evaluations. The evaluations provide
yearly feedback to local program managers, who #rerasked by the Foundation to make

“midcourse corrections” based on what works, andtvdoesn’t work.

In other words, the Foundation links good scierocgdod management.

Our priority on assessing “what works” reflecte tRisenhower Foundation’s mission to



raise the sophistication of evaluation in the figdext level.

All new sites should recognize that Quantum is qusd of the scientifically proven best
practice models being replicated by the Eisenhdweindation. Other models include Youth
Safe Haven-Police Ministations, Full Service Comityw8chools, the Argus Learning for
Living job training and job placement model for igchool dropouts, and the Argus model for
ex-offender job training and placement. Whenewssfble, the Foundation is seeking to cluster

such multiple solutions to multiple problems in #@ne inner city neighborhoods.

We call these Eisenhower Safe Haven Investmenti%eidnoods. The Foundation
encourages Quantum sites to help us expand thelrinmtm comprehensive multiple solutions
clustered in the same geographic area. Such iatemvprograms can build on one another and

create cost-effective synergy during recessionargs with scarce resources.



I. Introduction

The Quantum Opportunities best practice modellvess summarized in a 1995 editorial
in theNew York Timeditled, “A Youth Program That Worked™:

A random group of adolescents from welfare famitias benefit greatly from an
academic program that includes disciplined trainangtipend, money towards
college and caring adult supervisors. That is#éisedn of a Ford Foundation-
financed program described in the Times recentlZblja Dugger.

The 100 teen-agers who participated from 1989 88Xffaduated from high
school went on to college, avoided childbearing eschped involvement with the
criminal justice system at a greater rate tharedidmparable control group. The
program's success offers hopeful lessons for burgeng politicians and
pessimists who think no intervention can changedthvenward trajectory of poor
youths.

The experiment, called the Quantum Opportuniti@gfm, is especially
encouraging because the participants were notapmcself-selected. The 25
participants at each of four sites -- Philadelpfiklahoma City, San Antonio and
Saginaw, Michigan — were randomly chosen from lidtstudents entering ninth
grade whose families were on welfare. They werghduds from rough
neighborhoods. Some were killed or landed in prison

Those who stuck it out were required to participegar-round in academic
tutorial and computer skills training, community\see, and life skills training,
like alcohol and drug abuse awareness and famalynphg.

Students were given a stipend of $1.33 for each thay participated. For every
100 hours, they received $100 bonus payments aachaant equal to their total
earnings, which accrued toward college or post+s@é&xy training. The financial
rewards became an incentive for students to coatimthe program and welcome
extra income for financially strapped families. ©f@ur years, students spent an
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average of nearly 1,300 hours in program activifiée average cost per
participant was $10,600.

Many of the program's lessons went beyond booksie®its were taken to

museums, plays and concerts. The adult supervisors,the Opportunities

Industrialization Centers of America, became net juentors, but surrogate

parents or family members, with roots in the saprarmunity.

By the end of the program, 63 percent of the Quar@pportunities Program

participants graduated from high school, 42 pereeare enrolled in a post-

secondary program. 23 percent dropped out of scBdgbercent had children and

7 percent had arrest records. By contrast, of diméral group, 42 percent finished

high school, 16 percent went on to post-secondargals, 50 percent dropped

out, 38 percent had children and 13 percent hastarecords.

The Labor Department and the Ford Foundation @&t the program in a larger

demonstration of about 700 participants in fivesitarting in September. Even

as budget-cutters prepare to slash funds for ydenelopment and job training,

the success of the program shows that careful imezds in disadvantaged youth

can work.

Quantum Opportunities is an intensive, year-roumalti-component best practice model
that invests in and provides financial incentiveslisadvantaged teens during their four years in
high school. Throughout the duration of an EisevdgroFoundation Quantum Opportunities
replication, youth participants are identified asséciates. The Quantum Opportunities Program

is based upon an intensive mix of four criticalrastones:

Education: Quantum develops the academic skills of youtbugh
mentoring, advocacy, computer-assisted instru@imhhomework assistance (helping
youth with school projects, encouraging youth tespe post-secondary education and
engaging in one-on-one tutorial sessions). Eiseeh&eundation mentor-advocates are
required to get to know the youth, make visitsdioo®l to discuss problems and find

solutions with teachers and school counselors.



Youth Development Quantum builds the character and competence uthyo

by developing problem solving skills, life and saakills, and college and job options.

Youth Leadership and Democracy Building Quantum motivates and trains

youth to communicate effectively, understand methategies, develop leadership and
advocacy skills, volunteer as near-peers for youkmgs, and orchestrate initiatives that

make their communities better places to live.

Sustained and Adequate Investment Over Four Years o accomplish the

above, Quantum counselors undertake everythingmedate to keep all Associates in
high school — functioning academically at gradesler above, staying out of trouble,
behaving responsibly, staying on track to gradustd, moving on to advanced education
or training. Quantum mentor-advocates get to kreachers, peers and family of
Associates. Home visits are made to discuss prabbend find solutionsimportantly,

modest stipends are provided to Associates foryawveur of participation.

In addition to Quantum, the Eisenhower Foundatuar@sses the multiple problems of
poor communities through its Safe Haven Investmighborhoods. In the Neighborhoods, we
seek to replicate, evaluate and integrate a nuwifty@oven best practice models for the inner

city and the truly disadvantaged, based on sciemifaluations. See Section IX for more.



1. A Brief History of Quantum Opportunities

A Washington DC Associate Decorating The Quantum &

The National Advisory Commission on Civil Disordeksown as the Kerner
Commission after its Chair, former Governor ofridis Otto Kerner, was established by
President Lyndon Johnson to investigate the urlgtardances and rebellions of the nineteen
sixties in the United States — and to provide rem@mdations for the future. In its final report in
1968, the Commission identified ineffective schaadsa crucial underlying deficiency, along
with the lack of employment opportunity. But inraties and their high schools continued to
decline, especially in the nineteen eighties aedetirly years of the new millennium. As a
consequence, very few high schools were able taigesufficient quantity and quality of

resources and education necessary for youth to ledenpigh school education, let alone to enter



college.

In response, Robert Taggart, Director of the Of6E& outh Programs at the United
States Department of Labor in the late nineteerrg@s, joined with Gordon Berlin of the Ford
Foundation and Benjamin Lattimore of the Opporiesitndustrialization Centers of America.
They developed a youth investment program that dvencompass well-coordinated, intensive
interventions — such as academic mentoring andimgtdife skills training, youth development,

and computer literacy.

The initiative was called Quantum Opportunities &@uwm). Its mission was to enable
youth growing up in inner-city, poverty-ridden comnities to beat the odds and, in the long run,
escape poverty. Quantum assumes that limited baamemic skills are a primary cause of
dropping out of high school and not enrolling inlege. Minority disadvantaged high school
freshmen with above average basic skills are muate rikely to graduate than minority
disadvantaged high school freshmen with below ayesbasic skills. If a youth does graduate,
but is far behind upon graduating from high schoptjons for the future are severely limited.

This is all the more so during periods of econoraiession, like the present.

The original Quantum model was funded by the Fardni@lation. The United States
Department of Labor later funded a variation, wheclktountered difficulties. As a consequence,
in 2003 Eisenhower Foundation convened a conferehfiemer and current Quantum
directors, funders, program officers and natioxglegts. The conference led to
recommendations for the next generation of Quanptications, undertaken by the

Eisenhower Foundation.



[1l. Quantum Opportunities Today

Completing Homework

The new Eisenhower Foundation Quantum replicati@s rovide intensive, year-round
sequenced education, youth development trainifegskills training and leadership training over
the four years of high school for a cohort of teBom the same community (and, more often
than not, from the same high school). Throughntige-based activities, Quantum Associates
are mentored by caring adults in a community-bas¢tihg. The main goals of the Eisenhower
Foundation Quantum Opportunities program are to:

Increase the percentage of youth who have postiteides toward school;
Improve grades of youth;
Increase the percentage of youth who successfothpéete high school;

Increase the percentage of youth who advance tesposndary education or
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training; and
Decrease the percentage of youth who engage ingonatehaviors during their high
school years.

Working within the structure of the Four Cornergisnpreviewed in Section |, above, the

Eisenhower Foundation achieves these goals by@gskich site to:

1. Establish an active partnership between local bajtools and the non-profit

organization hosting the program;

2. Provide mentoring to and advocacy for a cohorhotyt high school youth during their
four years of high school, starting with their fiesen year. The mentor-advocates are
well trained. We seek to increase the number aftywith a positive relationship with at

least one adult;

3. Provide a safe program environment, away from peasmay be a negative influence;

4. Use an individualized on-line computer learningtegs— called eXtralearning — that
allows students to begin at their current readimdy math levels (usually very low) and

catch up quickly;

5. Use a youth development curriculum that builds abi@r and competence by offering
problem solving strategies, life and social skélzdlopment and exposure to college and

job options;
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6. Offer year-round structured programming — includamggramming in the Summer,

when youth tend to be idle and most at risk ofiggtinvolved in problem behaviors;

7. Provide stipends for participation, as well as ofund set-asides for college or other

post-secondary education as Quantum goals arevachiig each youth;

8. Reach out to youth who have drifted away from tregp@am;

9. Assist the Foundation in evaluating the programnduall four years of the program

replication; and

10. Assist the Foundation in securing an additionalocbbf thirty youth from the same high
school(s) — called Control Group youth — who areilsir to Associates in age, gender,

and grade level but who do not attend the Quantuogram.

Eisenhower Quantum encourages each Associate to lggto 200 hours per year in
computer learning with adult mentors and up to B00rs per year in life skills training. During
the last two years of a Quantum replication (teatluring the junior and senior years of high
school for Associates), the program also requipe200 hours per year in youth leadership
and communications training designed to encouraggnimgful contributions by Associates to

the community where they live.
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IV. Characteristics of Quantum Staff

Checking Quantum Out

The program’s motto is "Once in Quantum, AlwaySumantum.” This means that once
recruited, Associates never can be dropped fronpribgram. They are allowed to return at any
point during the four years. To uphold this poliQuantum replications are expected to do their
utmost to maintain the same staff in the progranidor years — so that youth and staff can build
trust and develop successful relationships. Atstmae time, a key to the success of the program
is outreach to those Associates who do not padieipn a regular basis. Hence, for a replication
to be successful, Quantum staff must work dailpearcoming the barriers that prevent

Associates from regular participation.

Staff hired by Eisenhower Foundation Quantum sitast meet the Foundation’s
approval — so that high quality mentors and adwescatork with Associates. Staff members

must make a long-term, full-time commitment to yowith their many needs; exhibit
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proficiency in high school math and English; haxperience in working with teens; undertake
advocacy and outreach with parents, teachersyittnénal justice system and other institutions;
collaborate as team players; empower youth to d@dime; retain strong ties to the community;
organize effectively; be computer literate; possesng and verbal skills; show patience with

youth; possess a sense of humor; and be ablento ‘it of the box.”

For more on staff, see the discussion of the Faun€¥stones, in Section V, which

follows.
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V. Specific Best Practices

We now turn to the specific best practices thatiisenhower Foundation requires each
Quantum replication site to implement. At the loegng of this Program Guide, we said that the
four cornerstones of Quantum are:

Education

Youth Development

Youth Leadership and Democracy Building

Sustained and Adequate Investment Over Four Years

We organize this section around the four corneestpas follows:

The First Cornerstone: Education

A Key Education Component Is The eXtralearning Systm
15



When disadvantaged high schoolers graduate withieahweerage basic skills (in English,
math and other subjects), the chances that théymnbll in college are much higher than the
chances for disadvantaged high school graduatésleviter basic skill levels. Disadvantaged
high school students with above average basicsskidn are much more likely to complete a
four year college than disadvantaged high schoelé@hslower basic skill levels. Accordingly,
the most fundamental goal of Quantum is to providemework assistance and academic

enrichment — so that Associates graduate from $itpool with above average basic skills.

Homework assistance provides Associates with aomppity to complete assignments
under the watchful eye of staff who can answer tjpres and suggest appropriate ways of
completing the work. Quantum staff members aldlalborate with teachers to verify that work

is being done properly.

To catch-up or even advance beyond grade leveln@@Qomaenrichment activities are
offered, especially the web-based, computer-assest¢ralearning system. The eXtralearning
system offers many educational resources in anteasse format. Streaming videos on most
topics covered in school provide students with axations of material that may have been
missed in class. On-line tutoring with expertspecific subjects gives students the opportunity
to obtain specific help with problem material. Tdwirse material is keyed to the curriculum in
the state where the replication is located. Quardtafi develop individualized education plans

to provide academic enrichment aligned with eacko8mte’s regular school assignments.

Quantum uses tutors, peer mentoring and academiceait enhance the experience of
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the Associates.

Staff recruit community volunteers and local colgguth to serve as tutors. They can
help with homework in general or specialize in tutg a specific subject. Particularly useful are
tutors with special skills, who can be called om#étp Associates in specific areas — such as
more advanced math, science and foreign languages.

Our experience predicts that one or more of the@iases in a Quantum program will
show an aptitude for computers, and will benefieotAssociates by working as a peer mentor.
As discussed later, it is essential for all Ass@sdo learn computer skills. It may be that other
Associates show special aptitude in other fiel@lsey should be recruited to share their

expertise, though not neglect their own work.

The goal for academic guidance is to help Quantualests realize the maximum
educational benefits available to them while endagehe program. Academic guidance
includes deciding on courses for graduation, examgigrades and transcripts, selecting elective

courses, and choosing extracurricular activities.

Everyone learns differently, so Quantum staff emmpi@ny practical methods for

increasing learning effectiveness. Priority isegivto:

1. Time on Task Learning is directly related to the time taken affdrt made by an
Associate to master skills at increasing leveldifficulty. Achievement increases when

downtime and distractions are minimized, studyused at the right level for each
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learner, time-on-task is maximized, and extra havesdirected to learning.

2. Sequential Learning The acquisition of basic skills is a sequentralcess. The

process requires individualized, self-paced, coemmt-based instruction. The
instruction is organized into a progression ofékstzed" learning tasks. Each learner
starts at his or her entry skill level, works indadently, and progresses as rapidly as

mastery is demonstrated.

3. Progress Documentation Each step must be mastered before the next atepec

taken. Effort and progress should be documentddemarded. Problems must be
identified immediately — so help can be providedearners should know where they

stand and where they are going.

4. Individualized Attention. Learning is accelerated when caring teacherstoreand

advocates provide individualized attention, rolededs, good counsel, motivation, timely
assistance and a human touch. Teachers assexdulsclorient, advise, monitor, tutor,

discipline and reward each learner as needed.

5. Different Learning Styles Learning styles and preferences vary. Most ka@rhike

variety. Learning therefore is enhanced when thezaliverse print, audio, video,
computer, multimedia and internet materials thatloareadily accessed at any time to
meet any specific learning need. Improvement acatds when learners have a say in

these choices.
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6. _Self-Direction Learning usually improves through self-directid@uantum

Associates need to be involved in choosing whégam, taking responsibility for effort
and achievement, setting their own pace, and detargitheir rate of progress toward

agreed-upon goals.

7. Positive Reinforcement Learning is easier for those who believe theyleam.

Learning is enhanced by teachers, instructionahotst and materials that provide
frequent feedback and positive reinforcement. ifbguctional method should
recognize individual effort and achievement. bl treat learners with fairness and

respect.

8. Flexibility. Learning is more feasible when flexibly scheduyedan open-entry/open-
exit basis to meet each learner's needs. Fleyilslipreferable to rigidly organized

group classrooms, where the learner is left betiiadsent. Learning is accelerated when
it is based on mastery, not seat time. The ledh®sr has the opportunity to work hard,

master skills and move on.

9. Support Learning is nurtured in a structured yet suppertough-love environment
that deals with the personal problems that oftedeumine educational progress.
Solutions to those problems require immediate celumgand support — as well as firm,

but fair rules of behavior and participation.
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10. A Means to an End In Quantum, learning is a stepping-stone to-gesbndary

education, vocational training, and employmentr $éane, learning is a means to

citizenship.

The Second Cornerstone: Youth Development

Dover Associates Helping Rebuild In Mississippi A#r Hurricane Katrina
Quantum Opportunities seeks to reduce negativavhets by high school youth —

behaviors like truancy, drop outs, delinquencymeriand drugs.

Equally important, Quantum seeks to increase ipeditehaviors — like better grades,
continuation into post secondary education aftadgation, and acquisition of better

employment with upward mobility.
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As youth grow, they “develop.” “Youth developmé&oan be negative, positive or a
mixture. Culture, gender, race, class, family rpekiends and teachers are among the myriad

factors that influence development.

“Positive youth development” is the process thiougpich adolescents acquire the
cognitive, social and emotional skills requirechtvigate life in a way constructive to the
individual, her or his family and society as a whoRQuantum is designed to facilitate positive

youth development.

The Eisenhower Foundation focuses Quantum on #igies faced by the truly
disadvantaged. As we seek to nurture youth, waeweely aware that their opportunities are
blocked, usually in multiple ways. The family gitions of Associates may not be supportive.
Their schools may be dysfunctional. Their immesldmmunities may experience youth
unemployment rates of well over fifty percent. Gequently, while we try to do our best in
Quantum, we believe that, ultimately, positive yodevelopment only can be successful for
poor urban minority youth if inequalities are sigrantly reduced in the broader American

economy, society and polity.

Many youth from disadvantaged backgrounds havéeeh exposed to other
communities or traveled to other areas in theimawcity. In one of our Quantum replications,
many Associates had never been in an elevatornwane excited by an outing to the City Club

on the top of a tall building.
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Quantum youth do not have job networks or expedasnEew participate in
extracurricular activities at school or have theaunity to volunteer to help others. Most
cannot attend summer camps or take piano lessemsie have never experienced dining a good
restaurant, observed live theater, or attendedssidal concert.

The youth development component of Quantum triggue Associates some of these
experiences. Quantum staff must work hard bectheskack of experience means many skills
must be developed in Associates. Here are sortieeakills that Quantum staff seek to teach
Associates:

1. Awareness Skills It is important that, as youth develop, they ustind how their

habits, personality and other characteristics atfear interaction with others.
Awareness skill activities build confidence and selderstanding. They help teens
recognize and cope with peer pressure. They adth®sss of sex stereotyping and
prejudice. They improve coping strategies. Somesithese skills are taught in gender

specific groups, where young men or young womeriraeeto talk about sensitive issues.

2. Relationship and Social Skills Quantum staff address emotions, friendships,

romantic relationships, rejection, communicatioe-@m-one and in groups, and
recognition of potential problem situations. Statich manners, etiquette and non-
confrontational behavior. By visiting restauramsjseums and public performances,
Associates learn how to behave in public envirortsiaitich they may not have
previously experienced. While it is tempting t@ @dtendance to qualify for trips to

desirable events, it is important to remember dfiaAssociates need to learn important
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social skills.

3. Decision Skills The consequences of positive and negative desisice discussed

with Associates. Examples of important decisi@ués include dropping out, marriage,
parenting, attending college, working during scheaving, investing, living

independently, using drugs and avoiding criminddaweor.

4. Family Skills. Family relationships and responsibilities arelesgd. How do
Associates fit into their families? Do they undarsl their responsibilities as future

parents? As appropriate to the locality, familgrpling and birth control are discussed.

5. _Health Skills Quantum develops an understanding of prevente@icme, nutrition,
sanitation, physical and mental fithess. Healtle cérst aid and emergency care issues
are examined. With the continuing threat from HA\DS and Hepatitis B/C, as well as
other diseases, an understanding of blood-borrfeganhs and STDs is important.
Often, a Quantum replication will enlist the aidtleé Red Cross or YMCA to conduct
first aid and CPR classes. In some cities, thallbealth department or fire department

conducts free training. Alcohol, drug and tobaabase are other important topics.

6. Safety Skills Accidents account for over half of all deaths agt).S. teens aged
fifteen through nineteen. Older teens are twickka$y to die from an accident as from
homicide (the second major cause of death) anddgufthe third major cause) combined.

Staff discuss risky behaviors, their consequerames the means to avoid such behaviors.
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7. Employment Skills Associates explore careers, discuss employexcgxtions, learn

how to look for and keep jobs, and review produetiork practices and behaviors. They

learn what reading, writing and computing skille axpected by employers.

8. Community and Civic Skills There are many resources available in local

communities. But youth often are not aware ofdpportunities. Quantum staff
therefore discuss utilization of resources likedies, recreation facilities, neighborhood
clinics, nonprofit organizations, helplines, pubhformation sources, media and

transportation.

The Foundation also wants Associates to understaddgarticipate in local, state
and federal government. Associates should undetstee rights and responsibilities of
citizens, the basic tenets of civil and criminal Jand the workings of the judicial and
corrections systems. Some of this is coveredgh Bchool civics classes. But Quantum
provides an opportunity to experience governmeunitk, for example, trips to public
meetings, campaign presentations and court heariig#\ssociates turn eighteen, they

are assisted in registering to vote, and for malgsing up for Selective Service.

9. Cultural Skills. Participants are exposed to art, music, liteeatomuseums and role

models. Youth discuss mainstream culture anduahares of different ethnic and racial
groups. They learn about how ethnic and racidlces influence mainstream American

culture and vice versa. African-American, Hispaamc feminist perspectives are
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explored.

10. Consumer Skills Quantum covers money management, independeng Jivi

budgeting, saving, investing and comparison shapp#&ssociates discuss how to spend
wisely and are encouraged to invest for the futWéhen possible, arrangements are
made for Associates to secure bank accounts, ga#relearn money management in a

real world environment.

11. Computer Skills In contemporary society, everyone should be cderpiterate. It

is critical that all Associates complete the prognaith a thorougtiamiliarity of

computers and state-of-the-art office softwareluiding Microsoft Word, Excel and
PowerPoint. They must be familiar with internedref engines, such as Google and
Bing. Associates learn keyboarding, word-procegdilatabases, spreadsheets, desktop
publishing and multimedia computing. Training alscludes activities that help youth
understand the inaccuracies and biases of infoom&und on-line and the corporate-

driven nature of the internet.
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The Third Cornerstone: Youth Leadership and Democray Building

Poster From the MovieSqueeze.
In low-income communities, leadership is necessatying about effective change. Too
often, the voices of youth are ignored. Yet, iigg people can be trained as effective leaders,
they potentially can serve as catalysts for pragrdhe enhanced sense of confidence that

comes with leadership skills also can motivate tpaschange in their own lives.

After about eighteen months in Quantum, Associasemlly begin to show the benefits
of academic enrichment. We then begin to factadéeship training into their Quantum
experience.

We encourage Quantum sites to innovate locally@ppate ways to instill leadership.

Here we simply illustrate past successes by grasspyganizations that have partnered with the
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Foundation, in Boston and Seattle:

Boston: The Dorchester Youth Collaborative In the nineteen nineties, the Dorchester

Youth Collaborative (DYC) in Boston organized then@r for Urban Expressions, Extreme
Close Up and a Public Speaking Club. Youth dewsdagnd trained as actors in local
productions, presenters in public service annouecésrand on paid commercials, hosts of
community service television and radio talk shostars of community service videos marketed
through Blockbuster Video and K-Mart, and the agteads in a Hollywood-financed, limited-

distribution motion picture, titte@queeze.

These leadership and communication-building asisitvere racially integrated and
bilingual. They were about equally divided amorfg@an-Americans, Asians, Hispanics and
whites. The youth really did relate to one angthsrany observer who spent a day hanging
around the DYC headquarters could attest. Thesan@nstant flow of young people in and
out, with hugs, handshakes, amusement and good Thik was a significant achievement in a
community which — like all too many others in urbamerica — has been wrecked by frequent
racial conflict among its youth. Developing aregrtated youth program was an important goal,
rarely tried by other nonprofit organizations, amimportant accomplishment. DYC therefore
also was an integration model that worked. Ifggh solutions that the national dialogue on

race can embrace, turn into action and replicate.

The leadership activities, which DYC called “pretren clubs,” served as magnets to

draw youth into group and individual relationshypish DYC adult staff and near-peers. The
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relationships allowed youth to deal with persomalbylems on a day-to-day and sometimes crisis
basis, and to further develop their emerging lestdprskills. Some of the skills had
considerable glamour attached to them — like bexngrmeuccessful actors and public speakers.
Jobs also were found for youth who could not adahistar” status in glamorous roles. For
example, there were jobs in scheduling events,ymad the art work that was the backdrop for
live performances, and setting up stage sets. Skiltibuilding was designed to increase the
confidence of program youth. Progress was displayedults in the community through the
performances. As a result, leadership and commatiaits skill building served to increase
understanding of young people by adults in the camity and to reduce the fear that the adults

had of the teens.

Seattle: Central House A related leadership and media initiative was impated

with Eisenhower Foundation support by Central Hpasgonprofit organization in Seattle that

worked with Rainier Beach High School studentsG02

Rainier lacked the prestige of nearby Garfield Higinool, whose alums include Quincy
Jones, Bruce Lee and Jimi Hendrix. Filled withtyofusom the foster care system, the Rainer
Beach High School was planned for 500 studentsséwed between 900 and 1200 different

students in a typical year, and rarely had an énesit below 600.

Undeterred, Central House sought to engage studéetsschool in community

leadership and media. After learning about thdrotimg influence of corporate media and
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about how civic engagement could empower youtliesits created a set of public service
announcements on the biases of the Washingtorej$tasessment of Student Learning
standard achievement test. Students assertethératwas a cultural bias against youth who did
not perform well on standardized tests. The schgstem was criticized for failing to create
other means for demonstrating competence in thecummatter. Students who failed the test in
the tenth grade were discouraged, and many indi¢htd they would drop out, feeling that they

would never be able to pass.

But there was an even more significant problemndtg for Rainier Beach High School
depended on the aggregate level of performandeeaftudents. Because of high turnover, many
students who were assigned to Rainier Beach weaetitlly attending when the testing was
done. For these missing students, the school ssagred a failing grade, resulting in lower

funding.

Central House taught the Rainier Beach studentovidping and editing. Teachers,
students and administrators were interviewed onecamAfter editing, the resulting video
products were presented to local media outletsgsaimvhom provided news coverage, and

even aired the student work. A sample of theirlkwsravailable at:

www.eisenhowerfoundation.org/WASL NEW.wmv

News coverage is available at:

seattletimes.nwsource.com/html/localnews/20023220@%lads09m.html

Because of the students’ courage and leadersl@gehttle school system reviewed how

test grades were assigned to particular schodig. SEate of Washington then developed
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alternative means for showing mastery of the malteso students could graduate.

In the future, the Eisenhower Foundation wantsuitdlon and proceed beyond the
Seattle experience. For example, we encouragé@@emntum sites to consider training
Associates in web design and new media technolegieith the goal of using that expertise to

develop Associates into better leaders and chagg@tsin their communities.

The Fourth Cornerstone: Sustained and Adequate Inn&ament Over Four Years

Herndon Virginia Quantum Associates, With Foundaton Staff

Quantum counselors, mentors and advocates meeg) ymaple at the start of their high

school years, point them to a distant future ofaspmity, and prepare them for their journey
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towards success. On this journey, Quantum stayf\stth Associates, logging their
achievements and guiding them each step alongdlye Whe challenges are many: planning
and delivering a variety of services over multipdars, adjusting to the changing needs of
developing youth; tracking each and every hour ofkywbeing a caseworker to many, and

maintaining focus through good times and bad.

For most Quantum Associates, the normal challefegesi by teenagers in America are
compounded by the extraordinary experiences fonmmbverty neighborhoods and often
dysfunctional families. In any group of disadvamdgouth, there may be crimes, pregnancies,
births, dropouts, substance abuse, runaways, tyuanemployment, family chaos, abuse and
death. Routine events in the lives of more advattaguth create stress for many disadvantaged
youth. The normal anxiety of a first job, for exdmps heightened when there is no working
family member to turn to for guidance and reassteaBome family members and friends of
Quantum Associates may try to sabotage their sacéesibling, close in age, might be jealous
of the different life experiences and mentoringtienships that the Quantum Associate enjoys.
The same is true of peers, both friends and actaraias. The fact that the Associates receive
stipends can make the feelings of jealousy eversavoPast experience suggests that even some

parents become jealous.

Sustained Mentoring and Advocacy After-school programs such as Quantum are

prime settings for the formation of close, endutiieg with caring adults. The quality of the
relationships that are forged can directly influetite attendance of Associates and the benefits

they derive from Quantum. Programs in which yde#l respected and cared for, and in which
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relationships endure for a reasonably long periddthee, are more likely to foster strong ties.
Experience shows there is value in offering botdaenic and non-academic activities as a

means of fostering strong relationships.

In Greek mythology, Mentor was the trusted counsel@®dysseus. In Quantum, the
Eisenhower Foundation builds on this definitionf-aavise advisor guide and tutor — but also
adds in the notion of an advocate, or intercessodeveloped by staff in Foundation replications
in San Juan, PR and Dover, NH. Eisenhower Foumdatientors-advocates are expected to
build their relationship with the Associates bytoef to know their peers and family; visiting
their homes to discuss problems and find solutiasign necessary; and meeting with teachers
and school counselors. When possible, they shaitétid parent-teacher conferences on report
cards (and stand in for parents when they don’'tejorQuantum advocates need to mediate
between youth in trouble or on the verge of trowdd the criminal justice systen@ften, this
necessitates developing a relationship with thehes, so that they understand the counselor’s
relationship to the Associate and welcome the aaheds participation. Issues of confidentiality
can be a problem, which may necessitate the inuodve of senior school administrators.
Accordingly, it is important that a productive rateship is developed between Quantum and

the school at an early stage.

At a minimum, the Eisenhower Foundation requir@é hmentor-advocate meet with an

Associate, privately, one-on-one, at least evergkwe

Although parents and practitioners have long rezaghthe potential benefits of student-
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staff relationships, few researchers have congidire importance or impact of these ties. There
is some evidence that such relationships offestindit form of support. The support falls
somewhere between the caring and love received ésdanded family members and the more
specific, targeted skills received from school beas. Although teachers tend to provide
instruction solely concerning academic skills, tielaships with Quantum after school program
staff members tend to involve mentoring and advgdtiaat focus on a combination of skills and

life lessons.

Other studies of community-based youth programe liaand that social support from
adult staff is a major force motivating youth totpapate in after-school programs. Staff are
better able to provide this support, when therehggh staff-youth ratio, a high level of staff
stability and time in the schedule for informalf6fgouth interactions. Staff provide
opportunities for youth who tend not to have ac¢esslults through social networks or

mentoring programs.

Continuity Of the Investment Over the Summer Summer provides both problems

and opportunities for programming. Because Assesiaften are not involved with their school
during the summer, they can drift away into ad@gtthat conflict with Quantum. Some youth
may go to live with a non-custodial parent durihng Summer. Youth also have more time to get

into trouble.

On the positive side, Quantum staff can provide aad exciting opportunities in the
Summer. The decision on what activities to includ8ummer programming is dependent on

what is available in the area, but well-planned Bw@mprogramming is essential. Concerts and
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public screenings of popular movies can be new aapees for Associates. Staff should take
advantage of opportunities that are popular witeosgates, but that also push them to new
experiences. For example, participation in etlestivals representing the cultures of the
Associates is important, but festivals of othenetlgroups help Associates widen their world

view, and can be even more beneficial.

Museums offer free admission on certain dayst oedain times. Others may offer free

admission to part of their holdings, and still gthkave partners who will provide free tickets.

Not all Associates will like what they see and eigrece. Some may resist going. Itis
important to remember that their outward expressiagislike may be a response to their peers

and may not mirror what they are feeling inside.

When youth are sixteen, they will be eligible é&nployment. Sites should work to
identify Summer job programs, or even private sejctios. During the present recession, such
jobs are difficult to find, but an attempt shoulelinade. Even if Associates cannot secure jobs,
they can gain experience in developing a resurti@gfiout job applications, learning how to

dress for interviews and practicing job interviegin

Summer is a good time to help Associates obtanvar’s license, assuming that their
school does not offer driver’s education and thaytare old enough. Of course, separate
parental permission must be obtained. If actublrizkthe-wheel training is not possible,

Associates can practice taking the written exam.
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Summer also is a good time for Associates to tékeses in first aid and CPR. The
underlying Summer themes are to make Associatekghexpand their horizons, continue the

learning process, and keep out of trouble.

Using the eXtralearning system, staff can helpo&sges improve their GPA or get a
head start on course work for the next year. @hilabf parents who are not high school
graduates often aren’t aware of the implicationfaing a class. When an Associate has failed,
but is not planning on taking Summer classes, stedtild consider sitting down with the youth,

their parents and their school counselor to urgeAtssociates to reconsider.

Quantum staff should do whatever is necessargép khe Associates connected with the
program.

Attendance-Based Stipends for Associate§ o encourage the participation of

Associates’ in the program, the Foundation provitdemncial incentives in the amount of $1.25
per program hour. As part of the youth developneemponent of Quantum, the receipt of

stipends should become part of money managemenago.

It is not necessary to report the stipends to &Rt |Because they are stipends and not

wages, they are not covered by federal, statecat lninimum wage laws.
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VI. Steps for Implementation of Quantum Replicatiors

Portland Oregon Quantum Associates
Successful replication of Quantum hinges on thgamm staff understanding the model
and on two-way communication between the Quanttenesid the Foundation. Success also
depends on understanding by the Quantum stafhah#ber of important replication tasks. For
the first year of operation of a Quantum replicatibigure 1 provides a timeframe within which

each of the tasks is expected to be completed.
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Figure 1
First Year Quantum Replication Tasks

Task Time Frame
1. Negotiate and sign the MOAs. Finalize partnershiflk school Pre-award
systems.
2. Negotiate and sign the contract, including the waen and budget. Pre-award
3. Identify the likely staff including the adult diree, adult mentors, Pre-award
education specialist, socials skills developmeniselor, near peers,
financial managers, volunteers, and other staff.
4. ldentify the physical facilities. Pre-award
5. Receive the drawdown from the Foundation for th& 8 months. Month 1
6. Hire the staff. (The staff require Foundation apatg Install the Month 1
eXtralearning on line system.
7. Move into and equip the physical facilities. Ilsstate-of-the-art Month 1
computer hardware and software. (The facilities,ltitation, the
computer hardware, the computer software, andXtr@kearning
system require Foundation approval.)
8. With the assistance of the Foundation, identifyy60th and secure Month 1
parental consent. Allocate the youth into the paoggroup (the
Associates) and the control group.
9. Plan and undertake a grand opening press confecenoeunity event Month 2
— working with the Foundation.
10. Plan and participate in initial on-site traininglo€al paid staff and Month 2
volunteers — working with the Foundation.
11. Collect “before” evaluation measures — working wvilie Foundation Month 2
and schools.
12. Begin and continue eXtralearning education. Easbogiate is required Months 2-12

to participate for up to 140 hours until the endhaf contract. Provide
group and 1-on-1 adult mentoring and instructiauadlance. Include
nutritional meals.
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Task Time Frame

13. Begin and continue social skills development. EAsbociate is Months 2-12
required to participate for up to 140 hours uttd £nd of the contract.

14. Pay Associates $1.25 for each hour of participatiat aside an equal| Months 3-12
amount in a savings account for each Associatiee tmade available if
the Associate graduates from high school.

15. Provide Associates with advocacy and mediation bgr@um staff — as| Months 2-12
needed with criminal justice, social and other pubabencies.

16. Factor in other program components developed lpealtl approved by, Months 2-12
the Foundation. Include all Foundation-approvethgonents in a
revised work plan.

17. Keep participation rates high. Keep Associataténprogram even if | Months 2-12
they switch schools or change residence.

18. Request a drawdown for month 4 and receive furata the Months 4-12
Foundation. Do the same for each succeeding month.

19. Obtain on-site feedback, further technical asse#and further training Months 5-10
from Foundation staff. Refine best practices.

20. Attend the national cluster workshop. Month 7

21. Finalize local matches — working with the Foundatio Months 2-12

22. Participate in the ongoing “process” evaluationerking with the Months 2-12

Foundation.

23. Secure “after” evaluation outcome data — workinghwine Foundation | Months 10-12
and schools.

24. Receive “midcourse correction” evaluation feedbfrokn the Month 12
Foundation. Negotiate program modifications ardditational capacity
building strategies with the Foundation.

25. If warranted by good performance based on evalnaéind if the Month 12

schools are in agreement, negotiate a contrack plan and budget
with the Foundation for 12 or more months.
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VIl. Program Evaluation

Seattle Youth Media Associates

In collaboration with the Eisenhower Foundation &wl high schools, each Quantum
site recruits eighty youth from the incoming fregmtlass. Consent forms are signed by
parents or guardians and by the youth. Througlweegs of random selection, thirty of these
youth join the program as Quantum Associates. ofher thirty become part of the Quantum
Control Group. Control Group members receive zesiil for responding to a survey, taking a
standardized test and allowing access to repodiscaut they do not receive any services. Itis

the Control Groups performance against which tlieess of the Associates is compared.
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At the time of their recruitment, the eighty yountust all come from the same high
school (unless otherwise approved by the Foundatiart be older than fifteen years of age and

be enrolled in the ninth grade as first time niGttaders.

The Foundation’s assessment of the outcomes oftQuareplications is based on
experimental design, with pre-post measures angr@ano Associate versus Control groups. In
cooperation with local school Quantum staff, thefaation collects the following kinds of data

on Associates (and, where appropriate, Control Gsmuth) at each site:

Daily participation;

Report cards and school conduct records;

Questionnaire/surveys administered to youth byFhendation’s and evaluation

staff; and a

Standardized tests of math and language arts.skills

The Foundation evaluation staff visits all Quangitas to conduct a series of informal
interviews with Quantum staff, Quantum Associates the program’s key local partners (such
as, for example, school board members, lead adevergl members and school teachers). The
information gathered during these interviews is borad with information provided by sites in
their quarterly reports and with the Foundatiomialgsis of Quantum Associate’s attendance,

participation and grades. All of this informati@used in the evaluation.

Each year, the Foundation feeds back evaluatrahngs to local Quantum program
managers. This allows program staff to make “minlse corrections,” based on what works —
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and what doesn't.

In other words, the Foundation uses good sciemgefprove management and

programming.

For a student to be part of the Quantum prograimereas an Associate or as part of the
Control Group, Quantum sites must secure consemisfgigned by students and their parents.
Through the informed consent process, parents/@res@nd students are assured that all

information gathered is held in the strictest coafice.
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VIIl. Evidence of Success From Past Evaluations

Not Everyone Gets This Excited By Evaluation, Buttlls Very Important
Different versions of Quantum have been fundedhleyRord Foundation, the United

States Department of Labor and the Eisenhower Fadiong as follows:

Ford Foundation Replications

In 1994, researchers from Brandeis University reggbon the outcomes of the original,
Ford Foundation funded Quantum Opportunities Prograhich operated from 1989 through
1993. Fifty disadvantaged students in each af ¢tties (Philadelphia, PA; Saginaw, MI;
Oklahoma City, OK; San Antonio, TX) were random$signed to the Associates group or the
Control Group. After four years of the prograng tesearchers found that, relative to the

Control Group, Quantum Associates:

Graduated from high school more often (sixty threeforty-two percent);
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Dropped out of school less often (twenty-threefilty. percent);

Went on to postsecondary education more oftenydwd vs. sixteen

percent); and

Had a teen pregnancy less often (twenty-four vaytleight percent)

All of these differences were statistically sigo#nt.

Labor Department Replications

In 1995, the U.S. Department of Labor began a Qumar@pportunities demonstration
program. However, there were significant deviatimom the original model. In addition, none
of the seven sites implemented the academic conmpaseoriginally designed. The results were
disappointing. The Associates were significantjtér than the Controls in only one area — the

percent of youth going on for advanced educatioimamning.

Eisenhower Foundation Replications

After its Quantum conference in 2003 (see SectiprtHe Eisenhower Foundation began
replication of Quantum at four sites — Herndon, \Pdrtland, OR; Dover, NH; and Columbia,
SC. These sites were similarly evaluated usingrobgroups. The outcomes for the first three
sites were even better than for the students fr@otiginal Ford Foundation program, while the

fourth site was an implementation failure.

Relative to the control group, Quantum Opportusisaidents in the three successful

replications:
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Graduated from high school more often (seventyiggincent vs. forty-

four percent);

Dropped out of school less often (ten percentasyfeight percent); and

Proceeded on to postsecondary education or tramorg often (seventy-

eight percent vs. thirty-eight percent).

All of these differences were statistically sigo#nt

In the successful replications, fifty percent of #hssociates who dropped out entered Job
Corps and were on track to receive a GED and ablesskill. (We do not know how many of

the Control Group drop-outs went on to Job Corpsiroilar programs.)

The participants in the Herndon, Portland and Dogplications experienced
significantly lower arrest rates (eight percentihenw compared to Control Group members
(twenty-three percent). In part because of therugntion of Quantum staff, all the Quantum
participants arrested for various transgressiorne &hble to avoid trial and conviction — and

therefore avoid a juvenile record.

To fully understand what makes a Quantum replicatvork, and why some replications

fail, here is more on the Eisenhower replicationslerndon, Portland, Dover and Columbia:

Herndon, VA

The Associates in the Herndon Quantum progranttaihded the only high school in a
town with a large immigrant population (about fefitye percent) and a large upper-middle class

population. A local police captain once describiindon, a suburb of Washington DC, as a
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town where “half the population are immigrants &adf the population hates immigrants.” The
high school served a population that spoke tweates different languages — and yet one

student had a parent who was a Nobel Laureate.

The Associates all were from the bottom two-thimfigheir freshman class. Associates
spoke English, but over half were from families veh8panish was the primary language. Few
parents had completed high school or its equivabard so they were not prepared to assist their
youth with homework. Most parents worked multijgles and were not available to help their

teenagers with the many problems faced by a typighl school student.

Because parents often did not understand the ngcettheir teenager attending school
every day, the primary focus for the first two yseaf the program was on developing good
attendance habits and homework completion. Quastafhalso worked to involve youth in

Quantum for as many hours as possible.

Our evaluation showed that Quantum had a direcaahpn school attendance, which
then translated into higher grades. The highep#récipation, the higher the attendance. The

higher the attendance, the higher the grades.

This meant that Quantum in Herndon had an impagjrades, as well as on the
scholastic behavior of the Associates. Positienges in scholastic behavior (academic habits)
has long-term implications for academic performaniceproved scholastic behavior proceeds
beyond grade improvement that comes from simpledvaork assistance. The change in
behavior should translate into better academicoperdnce in the future, when Quantum staff are

not present.
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Portland, OR

The Eisenhower Foundation Quantum Opportunitiebcagpon in Portland, drew its
Associates from two high schools that served thergsi areas of the city. Many of the parents
were unemployed, many had substance abuse probleiinsome expressed little concern for
their children. For reasons that were not entioddar, many of the youth in the Portland
Quantum found themselves homeless at various tinmeaddition, the Portland Associates were
very mobile, moving to other schools in Portlanas-well as to Seattle, Vancouver and Los
Angeles. Consequently, a major goal of this progveas to maintain contact with those

Associates who moved and to find homes for thosleowt a place to live.

The Quantum outreach coordinator spent virtuallpfhis time tracking down the youth
who moved locally. He tried to keep them involvdde worked with a large church
congregation and several local social service piogrto find a place to live for those in need (as
many as six of the twenty Associates at one tinfdle program director used telephone calls
and email to stay in touch with those who movedadubwn. In one way or another, the staff

maintained significant contact with all but one Assate.

While there could be little academic assistanceigen to those who moved, the bond
that formed between the staff and the Associatess@atrong that they were able to keep the
Associates on track toward graduation, away frogallproblems and away from involvement

with drugs. They were also able to keep them bthefoster care system.
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Dover, NH

All of the Dover Associates initially lived in publhousing, all attended the only public
high school in town, all came from English speakiogiseholds, and most of their parents had

completed high school. This site, then, was ddliiferent from Herndon and Portland.

The primary goal of the staff at Dover Quantum wealelp the Associates improve
academically. With a high program attendance aatka facility that was open long hours (until
9:00 p.m.), Quantum became a second home for nfathg gouth. Because the facility that
housed the replication included a commercial kitglienner was prepared and served every
evening, with everyone in the community welcomesdtsates were recruited to serve as near-
peer mentors for youth in a Kid Quantum and a Mih@um, programs for elementary and

middle school youth.

The primary lesson from the Dover replication waes importance of staff stability. Due
to a number of factors, the staff at Dover had w#rable turnover during the second and third
years of operation. While attendance was genehadly, there was a noticeable drop each time
there was staff turnover. It then was necessarthionew director or coordinator to work to get

everyone coming again.

Despite the problem of staff turnover, seventeethefighteen youth who remained in
the community for the full four years graduated amsht on for advanced education or training.
To celebrate graduation, youth were asked to chbeeeen a trip to Washington DC and a trip
to Disney World. Instead, the Associates decided third option — ten days helping a

community on the Gulf Coast to rebuild after Huaine Katrina.
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Columbia, SC

Quantum in Columbia, SC was a failure. The progdaector did not implement the
model, interact with high school staff or keep pinegram open for enough hours. As a result,
participation rates by Associates were low. TheeBhower Foundation tried to turn the
replication around through technical assistancewas unsuccessful in identifying new staff
leadership and securing more cooperation from theerd@of the nonprofit organization that was
responsible for implementing Quantum. As a reshé,Foundation terminated funding before

the four year cycle was completed.
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IX. The Role of Quantum Opportunities In EisenhowerFoundation Safe Haven Investment
Neighborhoods

Technological Literacy Provides Associates With Ammportant Skill Set
The Quantum Opportunities Program is just ondnefscientifically proven best practice
models being replicated by the Eisenhower Foundatther models include Youth Safe
Haven-Police Ministations, Full Service Communigh8ols, the Argus Learning for Living job
training and job placement model for high schoolpdiuts, and the Argus model for exoffender

job training and placement.
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Figure 2 summarizes these models. Whenever pestile Foundation is seeking to
cluster such multiple solutions to multiple probkem the same inner city neighborhood. We

call these Eisenhower Safe Haven Investment Neitjcloals.

Figure 3 illustrates a Safe Haven Investment Naaghood that the Foundation is hoping
to fully develop in East Baltimore. In the targégeographic area, the Telesis Corporation, a
community development organization led by an Eiserdr Foundation Trustee, is rehabilitating
low and moderate income housing. A Safe Haven-4tation will mentor primary and middle
school kids and be supported by problem orientéidipg in the Neighborhood — to stabilize the
streets in support of the housing rehabilitatidfiddle School youth will participate in a Full
Service Community School. High school youth wdkicipate in a Quantum Program. The
Safe Haven-Ministation, Full Service Community Sahand Quantum high school all are
within a block of one another. Argus initiativeglvrain high school drop outs and ex-offenders

returning the neighborhood in the rehabilitatiorired Telesis housing.

The Foundation encourages Quantum sites to hedppend their work into
comprehensive multiple solutions clustered in g geographic area. Such interwoven
programs can build on one another and create festige synergy during recessionary times

with reduced investment in the truly disadvantaged.
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Figure 2

Milton Eisenhower Foundation Best Practice Models hat Constitute Safe Haven Investment Neighborhoods

Best Practice Model

What Works Strategies

What Works Outcomes and Inputs

Local Cost Per Year

Youth Safe Haver
Police Ministation Model

(For youth aged 6 to 13.)

- Civilians mentor youth after school.

- Specially trained police officers also mentor youth

- Safe havens and ministations share same space.

- Program is strategically located in the community.

- Food is provided.

- Homework assistance and remediation are provided.
- Youth social skills are developed.

- Police meet and solve problems with community resisl

- Grades improve.

- School attendance improves.

- Youth get into less trouble.

- Police report less crime in the neighborhood.

- Surveys show less resident fear and more resident

satisfaction with police.

$130,000 for two to three civilian
staff. Police match one to two
police officers..

Full Service Community
School Model

(For youth aged 6 to 13.)

- School serves as a one stop shop for servicessaants.
- After school academic program offers homework &ssce, remediation and

- School is open 365 days per year.

- Mental health, physical health and dental servizegprovided.

- Parental and community involvement are emphasized.

- Additional services are provided when financiaég$ible. Examples include a

enrichment.

food pantry, community policing, legal services aalt ed.

- Grades improve.
- Youth get into less trouble.
- Community residents use services to improve thessland

become better parents.

$125,000 for one coordinator an
one after school program
specialists, plus tutors.

|

Quantum Opportunities Mode| -

(For youth aged 13 to 18.)

- Adults mentor youth in a supportive environment angy from peers who may

- Programming is year round.
- Youth participate in personal development actii®s0 hours per year.)
- Youth participate in leadership development androamity building ventures.

- Youth receive stipends for participation.
- Stipends are matched upon completion of high scloogdarticipation in

Special computer-based Internet learning systengbrall youth up to grade level -

in math, reading and science. (250 hours per year.)

exert negative pressure.

(250 hours per year.)

advanced education or training.

Grades improve.

- Standardized test scores improve.

- Likelihood of high school graduation increases.

- Teen pregnancies decline.

- Drug involvement declines.

- Youth get into less trouble.

- Likelihood of advanced education or training inces

- Youth become community leaders or more active conityiu

members.

$140,000 for two education and
training staff and one outreach
specialist.

Includes cost of stipends and
savings accounts.

Argus Learning for Living Job} -

Training, GED and Job
Placement Model

(For high school drop outs
aged 15 and older.)

- Social skill development and job readiness trairsrggprovided.
- Substance abuse counseling is given, as needed.

- Job search and acquisition training is provided.

- Trainees are placed in jobs.

- Employment retention support is provided.

GED preparation and job skills training are prodde

- Trainees receive GEDs.

- Employment increases.

- Earnings increase.

- Upward job mobility and advancement improves.
- Trainees get into less trouble.

- Recidivism declines.

$150,000 for one coordinator, on|
training specialist, one case
manager and one part-time GED|
specialist.

Argus Ex-Offender
Reintegration Model

(For ex-offenders returning to
the neighborhood.)

- GED preparation and job readiness training areigeolv

- Job skills and readiness training is provided.

- Social skills are taught.

- Family reconciliation is undertaken.

- Personal and substance abuse counseling is provided

- Trainees are placed in jobs, with employment r@argupport.

- Educational attainment increases.

- Job acquisition, retention and advancement improve.
- Recidivism declines.

- Family and community life improves.

- Drug involvement declines.

$160,000 for three or more staff.
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Figure 3
Eisenhower Foundation East Baltimore Safe Haven Imestment Neighborhood
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